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This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 2022 academic year) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Cameley Primary School 

	Number of pupils in school 
	128

	Proportion (%) of pupil premium eligible pupils
	22%

	Academic year/years that our current pupil premium strategy plan covers 
	2021-2024

	Date this statement was published
	15.12.2021

	Date on which it will be reviewed
	July 2022

	Statement authorised by
	Local Governing Body

	Pupil premium lead
	Clare Gardner

	Governor / Trustee lead
	Derrick Wobey 


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£34,970 (26 pupils)

	Recovery premium funding allocation this academic year
	£2,835 (estimate)

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Cameley Primary commits to working collaboratively and collectively with schools across the Partnership Trust, to eliminate the disadvantaged gap. 
During the period of this strategy, we will focus on the main challenges that prevent our disadvantaged children from attaining as well as their non-disadvantaged peers: oral language, writing stamina and accuracy alongside pupils’ resilience and responsibility for their own learning. Our approach will be tailored to the individual needs of our disadvantaged children, will be rooted in diagnostic assessment, and will take place in partnership with Trust level work.
Our expectation at Cameley Primary is that all pupils are in the best place possible for learning irrespective of background or the challenges they face. Detailed analysis of hard and soft data are used effectively to eliminate attainment gaps and barriers to achievement. This will in turn ensure all children are able to access the ambitious and challenging curriculum we provide. 
To ensure our strategy is successful we will:
· Act early to intervene at the point needed to ensure children thrive at school

· Ensure assessment rather than assumption drives our whole school approach, with all staff holding high aspirations for our disadvantaged pupils 

· Commit to working collaboratively at all levels across the Trust schools

· Adopt a whole school ‘deliberately bothered’ approach in which all staff take responsibility for disadvantaged children, seeking to secure equitable rather than equal provision so that disadvantaged learners are able to achieve as highly as their non-disadvantaged peers.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Our assessments, discussion and observations show underdeveloped oral language and vocabulary gaps for many of our disadvantaged pupils, from EYFS and through school to KS2. These needs are more prevalent among our disadvantaged pupils than their non-disadvantaged peers.

	2
	Assessment, observation and reading assessment data provides evidence that many disadvantage pupils have greater difficulty mastering decoding (phonics) than their peers.

	3
	Internal assessments indicate that maths attainment for disadvantaged pupils in some year groups is significantly below that of non-disadvantaged pupils. 

	4
	Our assessments and observations have identified the need for social and emotional support for many pupils. Lack of social enrichment activities during school closures and reduced enrichment as a result of bubbles and social distancing have particularly affected disadvantaged pupils. This is impacting on their engagement in the classroom and their attainment.

	[bookmark: _Toc443397160]5
	Learning walks, pupil discussions and attendance data show that behaviour and attitudes to learning have been affected by isolation periods, remote learning, and challenges in some pupils’ home environments. This has particularly affected disadvantaged children, with a higher majority needing Thrive sessions to enable them to settle, ready to learn.

	6
	Book looks, Team Around the Child meetings and learning walks provide evidence that the fine motor control required for writing has been particularly affected by lockdown, with disadvantaged children being most notably impacted. 


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	To improve oral language skills and vocabulary among disadvantaged pupils. 
	Assessments and observations show an increased confidence and breathe of language being used.
Disadvantaged children are using a wider breath of language in their writing as demonstrated in lesson observations, book scrutinises and ongoing formative assessments. 

	To strengthen phonic skills, improving reading outcomes for all pupils and particularly those who are disadvantaged. 
	Co-occurring SEND needs excepted, there is year-on-year improvement in the percentage of disadvantaged pupils that meet the expected standard in reading.
KS2 reading outcomes in 2023/24 show that 80%+ of disadvantaged pupils meet the expected standard in reading.

	To improve Maths attainment for disadvantaged pupils.
	Taking co-occurring SEND needs into consideration, there is year-on-year reduction in the school level disadvantaged attainment gap in maths.
KS2 Maths outcomes in 2023/24 show that at least 80% of disadvantaged learners meet the expected standard in mathematics.

	To achieve and sustain improved wellbeing for all pupils in our school, particularly our disadvantaged learners. 
	By 2023/24, implemented strategies support high levels of well-being for all pupils as measured by:
· Pupil voice
· Pupil and parent surveys
· Teacher observations
· A quantifiable reduction in the time pupils spend out of the classroom addressing playground/weekend incidents
· A measurable increase in participation in enrichment activities particularly among disadvantaged pupils. 

	To strengthen behaviour and attitudes towards learning amongst disadvantaged pupils. 
	Disadvantaged children know who they can talk to and are able to self-regulate in a way that enables them to learn effectively in whole class sessions. 

	To develop pupils’ fine motor control so that this is irradicated as a barrier to transcription. 
	Taking co-occurring SEND needs into consideration, there is year-on-year reduction in the school level disadvantaged attainment gap in writing.
KS2 writing outcomes in 2023/24 show that more than 80% of disadvantages pupils meet the expected standard. 





Activity in this academic year
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ 7,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Secure high quality teaching for all.
Based on information in ‘Teaching WalkThrus’ (Tom Sherrington), provide high quality CPD for all staff, that focuses on the refinement of effective teaching strategies.
	The EEF Guide to the Pupil Premium recommends a tiered approach to securing greatest impact from the Pupil Premium Grant. Tier 1 is high quality teaching because research shows this has greatest impact on outcomes for learners, particularly those who are vulnerable to underachievement. Regular high-quality CPD and routine monitoring of the impact of this is an effective way of achieving high quality teaching. 
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
	1, 3 

	Improved oracy for all.
Embed dialogic teaching approaches across the curriculum and provide training to strengthen the teaching of oral language comprehension.
	There is a strong evidence base that suggests oral language interventions, including dialogic activities such as high-quality classroom discussion, are inexpensive to implement and have high impact on reading:
Oral language interventions | Toolkit Strand | Education Endowment Foundation | EEF
	1



Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £18,335
	[bookmark: _Hlk89876968]Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Pay the school top-up for academic tutors to deliver small group tuition through the NTP, for disadvantaged learners including higher attaining children whose education has been disrupted by the pandemic.
	Tuition targeted at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind, both one-to-one:
One to one tuition | EEF (educationendowmentfoundation.org.uk)
and in small groups:
Small group tuition | Toolkit Strand | Education Endowment Foundation | EEF
The EEF has a strong evidence base to show that the quality of teaching has direct impact on student outcomes, particularly for disadvantaged pupils.
Training and supporting staff will ensure the delivery of accurate targeted support.
National Tutoring Programme is used to target small group intervention work across KS2
	1, 3, 6

	Provide high quality phonics keep-up tuition in EYFS and KS1 with clear pathways identified for children who are not maintaining the expected rate of progress.
Working alongside Mangotsfield English Hub,  phonics interventions are robust and systematic. 

	EEF research shows that precisely targeted small group tuition has an average impact of four month’s additional progress over the course of a year.
Small group tuition | Toolkit Strand | Education Endowment Foundation | EEF
Recommendation 7 of Improving Literacy in Key Stage 1 reminds us that teaching should respond to the changing needs of children. This requires teachers to collect accurate and up-to-date information about pupils’ current capabilities so that they can adapt their teaching to focus on exactly what each pupil needs to progress. Termly assessment data will provide teachers with the information they need to ensure that additional support is precisely targeted. 
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
	2



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £12,470
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Fund remission for participation in extra-curricular activity, trips, visits and enrichment activities in order to provide equitable access to experiences that build cultural capital for our disadvantaged children, which they can then bring to their learning.
Extra-curriculum clubs will be monitored and disadvantaged children will be actively encouraged to join at least 1 club per term.
	Trips and visits enhance and enrich the curriculum, providing heightened learning experiences. They also help to develop cultural capital. They ensure that learning is contextualised in concrete experiences and language rich environments.
Ofsted research (2019) that feeds into the Education Inspection Framework, places emphasis on improving cultural capital, particularly for disadvantaged children.
Ofsted OVERVIEW of RESEARCH Education Inspection Framework January 2019
A research project undertaken by the DfE Social Mobility Commission at the University of Bath, “An Unequal Playing Field: Extra-Curricular Activities, Soft Skills and Social Mobility” (Asset Publishing 2019) provides evidence that extra-curricular activities are important to young people and result in a range of positive outcomes. The research also identifies that employers in the UK labour market increasingly demand soft skills and these types of skills (which may be developed through extra-curricular activities) could be an important factor in driving intergenerational social mobility.
An_Unequal_Playing_Field_report.pdf (publishing.service.gov.uk)
	4

	THRIVE & building capacity for increased pastoral support across the school.
Pupils who need social and emotional support will have access to THRIVE. THRIVE scales will be used as required ensuring that interventions are responsive to need.
Pastoral support is more readily available to pupils who need this.
	Children whose basic needs are met thrive in school. 
Children need all of their physical, emotional and social needs met in order to achieve academically.
The Communicating Kindness ‘Positive Relationships’ section within Tom Sherrington’s ‘Teaching WalkThrus’ and Oliver Caviglioli, state the importance of establishing positive relationships with students…the rights of all to feel safe, respected and valued… in order to create conditions where students and teachers can focus on learning free from distractions or emotional threats.
EEF Research indicates that interventions that seek to improve pupils’ decision-making skills, interaction with others and their self-management of emotions have an impact measure of 4 months’ additional progress on academic achievement over the course of an academic year. Whilst such approaches have moderate impact for very low cost, it must be noted that they are based on limited evidence at present.
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
	4, 5

	Free Breakfast Club places are provided for pupils and families who need support with attendance/punctuality or who arrive in school not ready to learn. 
	The DfE states that “We know that it is important for pupils to start the day with a nutritious breakfast.
The evidence shows that providing a healthy school breakfast at the start of the school day can contribute to improved readiness to learn, increased concentration, and improved wellbeing and behaviour. ” July 2021
https://educationendowmentfoundation.org.uk/public/files/Projects/Evaluation_Reports/National_School_Breakfast_Programme_Explore_Report.pdf 
	4,5

	Contingency Fund
	We recognise the need to maintain a fund for unforeseen circumstances in order that we are able to respond quickly to support our vulnerable children
	



Total budgeted cost: £ 34,970
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic year. 
	Due to COVID-19, performance measures have not been published for 2020 to 2021, and 2020 to 2021 results will not be used to hold schools to account. Given this, please point to any other pupil evaluations undertaken during the 2020 to 2021 academic year, for example, standardised teacher administered tests or diagnostic assessments such as rubrics or scales.
A number of our planned strategies were not fully implemented, the need for bubbles, lower staff levels and lack of space due to the school expansion meant extra interventions were severely affected. Resources were diverted to support acute and unplanned needs arising from the pandemic. 
Although national assessments were cancelled in 2020/21, our school assessments show disadvantaged pupil progress in reading, phonics and writing improved in the last year. Performance in maths was similar to previous years, due in part to the use of online learning rather than direct teacher-led learning via zoom. This is now being monitored very closely with assessment data used to tailor teaching and interventions.
We recognise the impact of Covid-19 on disadvantaged children’s access to education, which disrupted their predicted pathways.  In line with the national picture, our children were unable to benefit from the pupil premium funded improvements to teaching and intervention. Cameley provided IT resources as well as physical work packs for disadvantaged pupils where requested. SENCO and Thrive phone calls were made weekly to children and families who needed it. Families report that they benefited from this support.
The return to school has been difficult for a high proportion of our disadvantaged pupils and their families and we have prioritised attendance support from the Behaviour & Attendance panel as well as close liaison with the CMES this year as gaps in attendance between children who are disadvantaged and their non-disadvantaged peers are larger this year than in previous years. Our use of CPOMS has increased with the return to school, enabling us to track incidents that relate to behaviour and this has informed targeted support.
Our assessments and observations indicated that pupil behaviour, wellbeing and mental health were significantly impacted last year, primarily due to COVID-19-related issues. The impact was particularly acute for disadvantaged pupils. Across the second half of the 2020/21 academic year, we used pupil premium funding to provide wellbeing support for all pupils, targeted interventions where required as well as a whole school THRIVE week on return to school in September 2021. We will continue to support our disadvantaged children where needed through THRIVE. 


Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	THRIVE Approach
	Thrive

	
	


Service pupil premium funding (optional)
For schools that receive this funding, you may wish to provide the following information: 
	[bookmark: _Hlk80604898]Measure
	Details 

	How did you spend your service pupil premium allocation last academic year?
	

	What was the impact of that spending on service pupil premium eligible pupils?
	







